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Introduction
Mostofourstudentslikecommunicative
activitiesandtheywilengageinpairwork
and group work quiteeagerly when re-
quested.Theyarealsodelightedbyintensive
reading,extensivereading,andonlineexer-
cises.Wehaveseenthatcommunicativetasks
and other non-communicative activities
synergizethestudents'vocabularylearning
astheyactualyusethelanguageinboth.
Speakingactivitiesprovideameaningfulcon-
text,suchassentencesordialogues,within
whichstudentscanencounternew vocabu-
lary.Thefamiliarcontextmakesiteasierfor
them toremembernew words（Craik &
Tulving,1975;Read,2004）.Inthispaper,we
wilhighlighttheterm meaningfulcontext
anddepictitasaspectrum.First,wewil
visualizebothcontextandmeaning.Then,we
wildiscussmajoractivitiesthatcanbeeffec-
tiveinteachingvocabularyinthecontent-
basedclassrooms,andwewilthenilustrate
theactivitieswithinthespectrumofmeaning
andcontext.Finaly,wewilexplicitlyex-
plainhowweteachvocabularyinourclasses.
Ilustrationsof"Context"and"Meaning"
Researchpapersonvocabularygiveseveral
meaningsforthewordcontext.Wesaythat
awordis"incontext"whenthatwordis
surroundedbyotherwords,thusawordcan
be"incontext"whenitisinasinglesentence
aswelaswhenitisinalongertext.Inshort
sentences,thewordsthatarebeforeand
afteranewwordgivecluestothemeaningof
thatword.Ifthecontextislargelikeanovel,
youwilencounternewwordsmanytimes
andhavemorechancestolearnthem.Inex-
periments,researchershaveusedasingle
passagefrom atext（Hermanetal.,1987）.
Othergroupsusedanentirenovel（Saragiet
al.,1978）andagradedreader（Horstetal.,
1998）andcaledthemcontexts.Learnerscan
meetnew wordsincontextmultipletimes
whentheyreadanoveloragradedreader.
Anothergroupusedaconjunctionrelation-
ship（Clarke& Nation,1980）.Conjunction
relationshipsarecontextsthatprovideclues
whenguessingthemeaningofwords.Forex-
ample,theadverbfurthermoreshowsusthat
therelationshipoftheclausesorsentences
thatarecombinedbythewordisinclusive.
Ontheotherhand,theadverbinsteadshows
usthattherelationshipoftheclausesorsen-
tencesisexclusive.Thesizeofthecontextof
theconjunctionrelationshipsrangefrom a
singlesentencetoseveralsentences.
InFigure1,thehorizontalaxisrepresents
contextand theverticalaxisrepresents
meaning.Thisdiagram visualyshowshow
differentvocabularyactivities,evenifthey
cal themselvesmeaningfulactivities,use
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contexts.Therightendofthehorizontalaxis
representsthewidestcontext,andtheleft
endoftheaxisrepresentsthenarrowestcon-
text.Thehighestendoftheverticalaxisrep-
resentsthemostimportantmeaning of
thewordforthelearnerandthelowestendof
theverticalaxisrepresentsthedictionary
meaning.
"Meaning"hastwodifferentdefinitionsin
contemporarydictionaries.Thefirstissome-
thingsignified:meaningisthesameasthe
dictionarydefinitioninthiscase.Theother
senseissomethingsignificantforanindivid-
ual.Whenwesaythatanactivityismean-
ingful,thatmeanstheactivityisrelatedto
thelifeofthelearnerandthewordsareim-
portantforhim.Inmanysecondlanguage
acquisitionexperiments,thetermmeaningis
usedinthefirstsense.Especialywhenre-
searchersinvestigatetheskilofguessing
meaningsofwords,theyusethetermmean-
inginitsdictionarysense.However,mean-
ing becomespersonaly significantwhen
yourstudentsareinterestedinthecontent
youuse.Whenyoutelyourstudentsthat
theywileventualyusethewordsintheir
professionorbusiness,atleastsomewiltry
tolearnthem.Wemustfindwaystotouch
anindividuallearner'smostimportantval-
uestomotivatethem tolearnvocabulary
moreautonomously.
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TeachingTechniquesandMajorActivities
Therearemanytechniquesforteaching
vocabularyinaCBIclassroom.Makingglos-
sariesisoneofthem.Ifyouwouldlikeyour
studentstospendmoretimespeakingthen
youwilwanttomakeaglossaryoflow-
frequencywords,becausethenyourstudents
won'twastetimelookingthem up.Onthe
otherhand,ifyoumakeaglossaryofhigh-
frequencywords,youcanmakeitalistof
targetwordsforyourstudentstolearn
（Nation& Newton,1997）.Makingvocabu-
laryexercisesisanotherway.Inouruniver-
sity,we are using software caled Hot
Potatoestomakeonlineexercisessuchas
crosswordpuzzlesandgap-filingexercises.
Whatkindofactivitiescanyounamefor
learning vocabulary in aCBIclassroom?
Linked-skilactivitiesareaseriesofactivi-
tiesthatareusedincontent-basedinstruc-
tion. The "Read, discuss, and write"
technique（Nation,2008）issuchanactivity.
Firststudentsreadatextordifferenttexts,
thenthestudentslookupunfamiliarwords
andunderlineimportantwordstoprepare
themselvesfordiscussion.Thestudentswil
discussthetopicusingthenotestheytook.
Studentsmustproduceaclearoutcomefrom
thediscussion.Forexample,they might
writearankedlistofitems,chooseasolution
toaproblem,listcauses,orgatherdatato
completeatable.Finaly,studentswriteare-
portontheresults（Nation,1989）.
Wealsousemanyspeakingactivitiesthat
helpstudents'vocabularyacquisition.These
activitiesreinforcethememorywithmean-
ingfulrepetitionsinoralactivities.Ourfa-
vorite speaking activity is the "4/3/2
technique"（Maurice,1983;Nation,1989）.In
thisactivity,astudenttelsthesamestoryto
threedifferentclassmates,atfirstforfour
minutes,thenforthreeminutes,andfinaly
fortwominutes.This4/3/2techniqueisa
fluencyenhancingactivitythatstrengthens
students'useofvocabularybygivingthem
chancestoretelthesamestoryrepeatedly.
Informationgapactivitiesareanotherspeak-
ing task thatdevelopsvocabulary（Hal,
1992）.Theothermajorspeakingactivitywe
useisvocabularyknowledgescale（VKS）
（Paribakht& Wesche,1996;Brown,2008）.
InVKS,wetelourstudentstomakegrids
andwritenew wordsintheleftcolumn.
Studentsaretoldtomakefourdifferentcol-
umns.（A=IknowthiswordandIcanwrite
asentencewithit.B=IknowthiswordbutI
can'tmakeasentencewithit.C=Ihaveseen
thisword,butIdon'tknowwhatitmeans.
D=Ihaveneverseenthisword.）Thenthey
markthecolumnforeachwordbythem-
selves.Aftermarking,thosewhomarkedC
orDwilasktheclassmateswhomarkedA
orBtoteachthemthemeaningoftheword.
Weuseacategoryofactivitiescaledrich-
nessactivitieswhenweuseatextbookinour
classroom.Inrichnessactivities,awordis
associatedwithotherwords,andtheassoci-
atedwordsaretypicalywordsthatprecede
orfolow thetarget.Colocationactivities
andsemanticmappingaremajorrichnessac-
tivities（Nation,1997）.Incolocationactivi-
ties,studentsmatchthewordswithother
words,sothattheymightformacolocation.
Forexample,thelearnershavetwolistsof
itemsthattheymustmatchup.Insemantic
mapping,studentsdrawadiagramofthere-
lationshipsbetweenwords.Weusethisactiv-
ityoccasionalyforactivatingschemaor
reviewingthelesson.
IntheCALLLab
Thefolowingsectionshowsthecreating
processofthematerialsfortheCALLLab.
ForthepastelevenyearstheCALLLabhas
used the English Firsthand Series of
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communicativetextbooksfortheentirefirst
semester.Throughoutthattimeperiodboth
theCALLLabitselfandthetextbookseries
havecontinuedtoevolve.Thisyearwere-
vampedthesupplementaryexercisesthatwe
use in our MOODLE virtualLearning
Environment.Overthelastseveralyearswe
have been investigating the efficacy of
Content-BasedLearningandfindingthatits
proper use wil facilitate the Second
LanguageAcquisitionprocess.TheEnglish
FirsthandSeries,beingElementaryandPre-
Intermediate level, uses a topic and
situationalorganizationandthusthereisno
continuitybetweenchapters.Afterreading
MalcolmGladwel'sTheTippingPoints,espe-
cialythesectiondealingwiththesuperiority
ofachildren'seducationalTV show caled
BluesClues,whichisacontent-basedmys-
teryshow,comparedtothevenerable,topic/
situation-basedSesameStreet,wedecidedto
add a content-based,vocabulary-centered
mysterystorythatwouldlinkaltwelve
unitsofEnglishFirsthand.
Theonlyslightproblemwasthefactthat
itwasmoreefficienttore-usethekeyvo-
cabularywordsfromtheearlieriterationsof
thequizzes,thusthestoryhadtobecreated
ratherlikeajigsawpuzzletofitthesome-
whatrandom wordsintoacoherentstory.
Oncethestorywaswritten,itwastheneasy
tousethesametextasthebasisforashort
intensivereadingwithmultiplechoicecom-
prehensionquizzes,aclozereadingquiz,and
selectedsentencesforgrammarquizzesin-
volvingputtingthewordsintothecorrect
order.Thesamevocabularywordswerealso
usedasavocabularyquizformatchingim-
agesandthewords,aWordSearchexercise
andaCrosswordPuzzle.Thusthestudents
werere-exposed to thesamevocabulary
wordsthroughavarietyofcontextsandmo-
dalities.
SeetheAppendixforanexampleofthe
textthataccompaniesoneunit.Thekeyvo-
cabulary wordshavebeen underlinedfor
easy identification,butthey arenotso
markedintheactualreadingactivity.The
mysteryisacombinationoftwogenres:
ScienceFictionandFilmNoir-ishhard-boiled
privatedetectives.TheSFelementprovided
theopportunitytoemploytechnicalvocabu-
lary,likerobots,thatthestudentswould
needintheirfurtherstudies,andamystery
wouldhopefulymotivatethestudentsto
continuereadingeachepisodetofindout
"whodidit".Thefirsttwelvesectionscontain
acompletemysteryandthesecond12-part
storyusesthesamemaincharacters,butina
differentsetting,bothvariationsontheclas-
sic"LockedRoom"mystery.Thefirstutiliz-
ingamurderinanactuallockedroomwith
overtonesofDashiel Hammett'sMaltese
Falcon,andthesecondavariationonAgatha
Christie'strain mystery,Murderon the
OrientExpress.Eachcompletestoryranto
nearly5,000words,witheightkeyvocabu-
larywordsineachchapter.
Conclusion
Wehavedescribedseveralmajorvocabu-
laryactivitiesthatcanbeusedastoolsfor
stimulatingstudents'interest.Ourfocuswas
ontheexplicitandintentionalwayofteach-
ingvocabulary.Inouruniversity,wehave
usedonlinevocabularyexercisesandcommu-
nicativeactivitiesforteachingvocabulary.
Studentsusualybenefitfrom participating
inthoseactivities.Butsomestudentsdonot
showsignsofinterestinanyEnglishactivi-
ties.Ifwecantransform theactivitiesinto
moremeaningfulcontextsforindividualstu-
dents-inthesensethatstudentsfinditper-
sonalyvaluable-thenmorestudentswilbe
motivatedtoacquirethepertinentvocabu-
lary.Therecentadditionoftheconnected
narrativeasmysteryisourfirstattemptto
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transform situationalcommunicativeactivi-
tiestomoreContent-basedones.Ournext
planistofocusonthestorytelingaspectsof
classes that are already Content-based.
Narrativeprovidesstudentswithaperson-
alymeaningfulcontextwithinwhichthey
aremoreapttotalkorwriteaboutthem-
selves.Wereasonthatourstudentscanbet-
terorganizetheirthoughtsthroughteling
stories.Withtherecentintroductionofthe
connectedmysterystoriestofacilitatevo-
cabularybuilding,wehavealreadybegunto
insertthisprojectofnarrativeandexplicate
storytelingintothecurriculum.Infuture
weshalinvestigatetheinfluenceofameta-
story caled"TheHero'sJourney orthe
Monomyth",bythelateJosephCampbel,
themanwhocreatedthefieldofcomparative
mythology.Weplantoshowhowitrelates
tootherformsofart,suchasfilmsandnov-
els,andshalproposesomepossiblewaysfor
utilizingthepatternoftheHero'sJourneyin
ourclassrooms.Finaly,wewilexplainhow
wehaveemployedsuchstoriesandwhatre-
sultswehaveachievedafterusingit.
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APPENDIX
PART8
'Spam'Spadeflewpasttheshiny,mirrored
buildingsdowntownuntilhecametoGreen
Street,andGutman'sShoppingMal.Thebig
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gimmickwasthatthemallookedlikea
fairytalecastlewithhightowers.Thearchi-
tect'sofficewasinthetopofthecenter
tower.TheRobotfleweasilyinthroughthe
openbalconydoorsandlandedontheedgeof
thecarpetedreceptionroom.
'Spam'swiveledhisheadandlookedatthe
secretary."I'mheretoseeMr.Powelabout
theplanstoProfessorTanuki'shouse.The
policecaptainjustcaledyou."
Thesecretaryhadblackhairwornina
pageboy.Shewaschewinggum andfiling
herlong,paintedfingernails.Theywerefake
and'Spam'noticedthatoneofthemhadre-
centlybeenreplaced.Thenameonherdesk
said"F.E.Perrine".
"Whatareyouwaitingfor,aninvitation?
Goonin,Mr.Powelhasbeenexpecting
you."shespokewithahigh,babydolvoice.
Thearchitectwasatal,thinman,witha
pencilmustache.MelowJazzmusicbyMiles
Daviscamefromconcealedspeakers.
"Welcome,DetectiveSpade,I'vebeenex-
pectingyou.Herearetheplans."Thethin
mangesturedtotheroled-uptubeofpapers
onhisdesk.Hewasholdingathickglassof
whiskeyandsodainhishandandsomeofit
spiledovertheside.
Therobotslideopenacompartmentinhis
stomachandputtheroledpapersinside.
BehindPowel'sdeskwasaposterofthe
KingofComedy,CharlieChaplin.
"Onequestion,Mr.Powel,didyouputa
secretdoorwayintoProfessorTanuki'soffice
whenyoudesignedthehouse?"
"Ah,thatwouldsolvethemysteryofhow
themurderergotin,wouldn'tit?"Thethin
mantookalargedrinkfrom hisglass,and
lookedacrosstheroomathis'JimiHendrix
-KingofRockandRol'poster.Theroom
smeledofstrongwhiskey."Sorrytodisap-
pointyou,gumshoe,butIdidn't."
"Inmycase,thatwouldbe'gum-wheel'"
Sneeredtherobot."Whatareyouhiding
from me,andwhy areyou drinking so
much?"
Atthatmomentthedoortotheouterof-
ficeopenedandthesecretarycameincarry-
ingasmal,butobviouslyheavy,purse.
"Ifyouwon'tbeneedingmeanymore,I
haveadatetogoclubbingwithmylittlesis-
ter.Seeya."F.E.Perrine,turnedonherhigh
heelandleft.
'Spam'roledclosetothedrunkenarchi-
tect."Andanotherthing,Mr.Powel.Why
doesyoursecretarycarryaloadedguninher
purse?"Itwastoolate,thethinmanwas
snoringloudly,soundasleep.
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